Improve Your Primary School Through Drama

Resources

The Resources section offers a toolkit of material for building a policy and practical curriculum. Here you will find Shenton School’s Drama Policy; a section on human and other resources needed for drama; an example of a local drama curriculum based on national guidance; a selection of favourite games and a model of progression for drama skills and conventions; Tudors at Sea is included as an exemplar of a scheme of work. These local examples may be useful as resources for staff meetings and consultations. They may also be useful as a foundation for other schools to build on. 

Resource 1: Shenton School Drama Policy
Introduction
Drama at Shenton Primary School will provide each pupil with access to progressive, relevant and meaningful dramatic activity, which will both encourage and challenge pupils to work positively with difference. At the heart of the work will be the development of each pupil’s ability and desire to listen to others, share ideas, realise visions, think creatively and work confidently together.  We believe that drama can help our pupils to make sense of themselves and the world they inhabit, while developing a range of dramatic skills and conventions which will enrich both their creative and artistic appreciation and their application of ideas.

Through drama the school aims to offer pupils with the opportunity:

· To work in meaningful contexts;

· To become actively involved in their learning;

· To express themselves emotionally in all aspects of their learning;

· To work positively with difference;

· To improve and develop their oral skills;

· To build self-confidence and raise self-esteem.

This will be achieved by:

· Introducing pupils to a range of dramatic conventions, which will enable pupils to build context or develop narrative, poetic and reflective action;

· Introducing pupils to a range of dramatic skills, which will enable pupils to find creative ways in which to express and communicate their ideas and opinions;

· Using drama as a valuable ‘learning tool’ across the curriculum;

· Drawing upon, valuing and incorporating the ideas, experiences and knowledge of the pupils that we work with;

· Pupils working collaboratively, developing skills in co-operation, negotiation, listening to, sharing and building upon each other’s ideas;

· Extending pupils vocabulary such that they can evaluate and reflect on their own work and that of others both critically and constructively.

Content
At all Key Stages pupils will:

· Be encouraged to Make (exploring, devising, shaping and interpreting), Perform (presenting and producing) and Respond (evaluate/apply knowledge and understanding) in response to appropriately selected stimulus material;

· Be encouraged to use subject-specific vocabulary to evaluate their own work and that of others;

· Develop the ability to make and structure their work using a variety of dramatic form;

· Be introduced to a range of lighting, sound, props, etc in order to develop the work and build on dramatic effect.

· Develop the ability to create, adopt and sustain a variety of roles, using voice, body language, movement and space in order to understand character and develop the drama work.

· Be encouraged to explore and develop their own viewpoints and opinions through dramatic activity;

· Experience continuity and progression, building on subject knowledge, concepts and skills, which will be recalled, revisited and developed as they move from year to year;.

Roles
All teachers are expected to provide evidence in their planning that ‘drama’ is being used as a learning tool within their teaching and learning on a weekly basis.  Teachers will have access to the drama studio for one hour a week, which can be used for extended drama activity.  In addition to this, it is expected that drama work will continue in the classroom as a way of teaching subjects across other areas of the curriculum. 

· The school has a drama co-ordinator who will oversee the drama work in the school, and support staff in developing appropriate and effective material.

· The school has an external drama consultant whom the drama co-ordinator will liaise with in order to monitor and support the progression of drama within the school.
Equal opportunities/inclusion
Drama across the curriculum will ensure that:

· The needs of all pupils, including pupils with Special Educational Needs (SEN), Behavioural, Emotional and Social Difficulties (BESD), English as an Additional Language (EAL) or those who are Gifted and Talented (G&T), are reflected in the work.

· Pupil groupings are selected only for maximising individual learning potentiality.

· Resources are selected to reflect and value difference, ie in culture, ability and/or religion.

· Positive images of difference are promoted though materials, resources and displayed work.

· Pupils have equal access to trips, workshops and performances.

Parental involvement

At Shenton we believe that parents should be made aware and involved in the use/development of drama within the school.  This will take place through:

· Parents’ evenings

· Reporting to parents

· Governors’ report to parents (Link Governor)

· Assemblies

· Parents’ forum meeting

· Drama workshops for pupils and parents

· Theatre visits for pupils and parents.

Resources
In the drama studio there is a resource cupboard.  As teachers begin to develop resources, these can be stored here and accessed by other members of staff.

Monitoring/assessment/evaluation
All staff will be expected to evaluate their own drama work, ensuring that continuity and progression is provided for each pupil.
Planning will be monitored and reviewed by Key Stage leaders and the drama co-ordinator on a termly basis and feedback and support will be given.

Although drama is not a National Curriculum subject and therefore is not subject to assessment, it is addressed by the QCA, the Arts Council of England and is a strand within the Primary Strategy’s ‘Speaking and Listening’ framework. As a school we believe that it is the right of every child to know how they can improve on their work in drama.  Formative assessment is continuous and should be used by teachers for diagnostic purposes, identifying pupils’ particular strengths and weaknesses throughout their drama work.  Planning should create opportunities for pupils to overcome weakness and build on their strengths.
Performance Indicators are provided for teachers of Years 1 to 6 within the school and should be used at the end of each year to identify the stage each pupil has reached in drama.  Teachers should also be familiar with the school’s level descriptors. These records should then accompany each pupil as they move into the next year.

Health and safety
All drama work undertaken within the school aims to ensure that health and safety is a priority for staff and pupils by:

· A yearly risk-assessment of the Drama Studio;

· Checking equipment regularly for damage or potential hazards;

· Being alert to situations or behaviour that could present a danger, such as congestion, physical movement, interaction and throwing objects;

· Reporting damage if and when it occurs;

· Stopping all dramatic activity if an accident occurs and dealing with it promptly before resuming the work.

Information and Communication Technology (ICT)
All drama work should and can make use of ICT equipment in the following ways:

TV and Video
eg to playback pupils’ work for self-/ peer-/teacher-assessment, play extracts from live theatre, etc.

Digital camera

eg to record pupils’ work

OHP
eg to support planning, highlight tasks/learning objectives, display images/words as a stimulus

Data Projector
eg to present pupils’ work through PowerPoint, images to reinforce meaning/aid understanding, to create backdrops to pupils’ work

Computer Suite
eg to create scripts/links to other curriculum work, ie writing up diary entries created through the drama work and extended writing activities, to conduct Internet searches for research in drama

Audio Equipment
eg to record pupils’ work, create atmospheres, develop listening skills, accompany performance work

Stage Lighting
eg to create atmosphere, reinforce meaning, pupils’ performance work.

Resource 2: Human and other necessary resources for drama

The drama policy is an important tool for sustaining drama once it has begun to take root, but building a network of key players who will continue to champion drama and support teachers in the planning and delivery of drama is also crucial to its success. Here we consider these roles and resources and earmark essential resources for drama.

 A Drama Co-ordinator

Early on in the programme at Shenton the headteacher appointed a drama co-ordinator. This person should be someone who, like Meera, has demonstrated a keen interest in developing and using drama approaches in their own teaching. 
Responsibilities might include:

· Keeping track of drama resources being developed and used across the year groups as well as introducing drama ideas from other sources, ie teaching texts/other schools;

· Identifying opportunities for in-service training and professional development;

· Offering support and guidance in planning and delivering drama activities to all members of staff;

· Monitoring drama’s links within English and literacy planning;

· Reviewing the drama work in teachers’ medium-term plans at the end of each term;

· Keeping up to date with current good drama practice inside and out of school;

· Networking with other Primary Schools in the area to find out what others are doing in drama;

· Managing opportunities to share good practice and successful resources; for example teachers and pupils might be invited to share in ‘drama’ days or to explore ways in which the responsibility and development of extra-curricular activities in drama could be shared, ie Youth Theatre, Drama Club, theatre visits;

· Ensuring that the headteacher is regularly updated on progress, considering strategies for building on the strengths of the drama work as well as those areas which need development.

A Link Governor 

It important that there is a subject link governor appointed to drama, this may be the link governor for literacy if appropriate.  This person should be:

· Championing drama at governor level and among the community;

· Keeping abreast of what is happening in the school, ie overseeing the whole school policy for drama;

· Observing or, better still, participating in drama activities; 

· Feeding-back to the governing body what he or she has seen and experienced.

Time and space
Although drama can take place anywhere, it is important to designate a space in which drama sessions can regularly take place, for example the hall or a carpeted area like the reading or music room.  Time should be spent by the drama co-ordinator negotiating a timetable that manages time and space effectively and efficiently.  By introducing a dedicated space for drama, both staff and pupils:
· Begin to associate this space with creative and dramatic work;

· Can have a dedicated display area for the work;

· Can ensure that the contract for drama is displayed and readily accessible;

· Can begin to build on the value of ‘drama’ in their curriculum rather than drama as being something that is for special occasions only.

However, it is also important that teachers recognise the possibilities for drama  in the classroom.  A large space can present challenges to successful drama work.  Teachers should be encouraged to share with one another which conventions and strategies are effective for situations or settings where there is limited time or space.

These conventions work well in the classroom: Collective Drawing, Writing in Role, Role on the Wall, Teacher in Role, Hot-Seating, Meetings, Mantle of the Expert, Objects of Character, Still Images, Soundtracking, Interviews/Interrogations (see Improve Your Primary School Through Drama, chapter 5, for a full description of these and other key drama conventions). 

A well-stocked bookshelf

The staffroom should have a dedicated bookshelf where teachers can access appropriate and up-to-date material. It would also be of value to identify which textbooks teachers have used successfully in drama from the nursery to Key Stage 2.  Below is a list of tried and tested books which have been used at Shenton, followed by useful government guidance, reports, organisations and academic texts on Drama in Primary Education:

	Books for the early years:

	1
	We’re Going On A Lion Hunt – David Axtell 
	Macmillan Books

	2
	We’re Going On A Bear Hunt – Michael Rosen and Helen Oxenbury 
	Walker Books

	3
	Dogger – Shirley Hughes
	Red Fox

	4
	I Hate My Teddy Bear – David Mckee 
	Anderson Press

	5
	Tanka Tanka Skunk – Steve Webb 
	Red Fox

	6
	If You Go Walking in Tiger Wood – Alan Durant
	Harper Collins

	7
	Where the Wild Things Are – Maurice Sendak
	Red Fox

	8
	The Animals Went in Two by Two – Jan Pienkowski
	Walker Books

	9
	Old Bear – Jane Hissey
	Beaver Books

	10
	Goldilocks Returns – Lisa Campbell
	Simon & Schuster


	Books for drama at KS1:
	

	1
	Bully – David Hughes
	Walker Books

	2
	The Train Ride – June Crebbin
	Walker Books

	3
	The Tunnel – Anthony Browne
	Walker Books

	4
	Not Now Bernard – David McKee
	Arrow Books

	5
	Jamil’s Clever Cat – A Folk Tale from Bengal – Fiona French
	Frances Lincoln

	6
	Click, Clack, Moo Cows That Type – Doreen Cronin 
	Simon & Schuster

	7
	Into The Castle – June Crebbin
	Walker Books

	8
	The Fisherman and His Wife – retold by Pauline Cartwright
	Holiday House

	9
	Leola and the Honeybears – an African American retelling of ‘Goldilocks and three bears’ by Melodye Benson Rosales
	Cartwheel Books

	10
	Lon Po Po – Ed Young
	Penguin Putman Books

	11
	The Selfish Giant – Oscar Wilde
	Penguin

	12
	Stories from India – Vayu Naidu
	Hodder Children’s Books

	13
	The Fire Children – A West African folk tale – retold by Eric Maddern
	Frances Lincoln

	14
	Man on the Moon (a day in the life of Bob) – Simon Bartram
	Templar Publishing

	15
	The King of Capri – Jeanette Winterson
	Bloomsbury

	16
	The Piggy Book – Anthony Browne
	Walker Books

	17
	Nobody Owns the Sky – Reeve Lindbergh
	Walker Books

	18
	Whadayamean – John Burningham
	Red Fox

	19
	Oi Get Off My Train – John Burningham
	Red Fox

	20
	I’ll Take You To Mrs Cole – Nigel Gray
	Anderson Press


	Books for drama at KS2:

	1
	The Wizard Punchkin – Joanna Troughton
	Blackie

	2
	The Conquerors – David McKee
	Anderson Press

	3
	Cendrillon – Robert San Souci 
	Aladdin Paperbacks

	4
	Into the Forest – Anthony Browne 
	Walker Books

	5
	Hansel and Gretel – The Brothers Grimm – illustrated by Anthony Browne
	Walker Books

	6
	The Green Children – Kevin Crossley-Holland 
	Oxford University Press

	7
	Carrie’s War – Nina Bawden
	Penguin

	8
	Shakespeare Stories – Leon Garfield 
	Penguin

	9
	Gentle Giant – Michael Morpurgo 
	Collins

	10
	The Seal Children – Jackie Morris
	Penguin

	11
	Journey to Jo’Burg – Beverly Naidoo
	Collins

	12
	The Boy and The Cloth of Dreams – Jenny Koralek
	Walker Books

	13
	The Iron Man– Ted Hughes
	Faber & Faber

	14
	The Firework-Maker’s Daughter – Philip Pullman
	Corgie Yearling

	15
	The Princess Knight – Cornelia Funke
	The Chicken House

	16
	Blodin the Beast – Michael Morpurgo
	Frances Lincoln

	17
	The Wolves in the Walls – Neil Gaiman
	Bloomsbury

	18
	Anne Frank – Josephine Poole
	Hutchinson

	19
	Once Upon a Poem – Favourite Poems That Tell Stories
	The Chicken House

	20
	‘The Fairy Tales of Hans Christian Andersen’ 
	Walker Books

	21
	‘The Princess Gifts – Magic Folktales from around the world’ – John Yeoman and Quentin Blake
	Pavilion


Government Guidance and Reports:

1. Drama in schools, 2nd edition – Arts Council (2003): www.artscouncil.org.uk
2. Creative Partnerships – Arts Council England: www.creative-partnerships.com
3. Primary Strategy ‘Speaking Listening, Learning’: Working with Children in Key Stages 1 and 2 – QCA (2003): www.standardsdfes.gov.uk
4. Creativity: Find It, Promote It – QCA (2003): www.ncaction.org.uk/creativity
5. Drama Objectives Bank – DfES (2003) (Yrs 7–9): www.dfes.gov
6. Excellence and Enjoyment – DfES (2003): www.standards.dfes.gov.uk
7. All Our Futures, Creativity, Culture and Education – NACCCE/DfEE Publications (1999)

8. Creative Generation (2005): www.creativegeneration.co.uk
9. The Curriculum in Successful Primary Schools – OfSTED (2002): www.ofsted.gov.uk
10. Expecting the Unexpected – OfSTED (2003): www.ofsted.gov.uk
11. Developing Creativity for Learning in the Primary School – A practical guide for School Leaders – NCSL: www.ncsl.org.uk
Organisations:

1. Subscribe to ‘National Drama’ and receive discounts on the ND Conference, news of INSET opportunities, a quarterly magazine with news, articles, ideas and book reviews: www.nationaldrama.co.uk
2. NATE is the professional association for English teaching and has good resources and ideas for using drama in literacy and English teaching across the Key Stages: www.nate.org.uk
Useful books about drama in Primary Schools:

1.   Ackroyd, J. and Boulton, J. (2004). Drama Lessons for Five to Eleven Years Olds.  David Fulton, London. 

2.   Ackroyd, J. (2000). Literacy Alive! Hodder & Stoughton, London.

3.   Baldwin, P. (2004). With Drama in Mind – Real Learning In Imagined Worlds – Network Educational Press Ltd, Stafford. 

4.   Bowel, P. and Heap, M. (2001). Planning Process Drama David Fulton, London.

5.   Goodwin, P. (2004). Literacy Through Creativity. David Fulton, London. 
6.   Neelands, J. Making Sense of Drama. Heinemann, Oxford.

7.   Neelands, J. and Goode, T. (1991). Structuring Drama Work – 2nd edition. Cambridge University Press, Cambridge.

8. Toye, N. and Prendiville, F. (2000). Drama and Traditional Story for the Early Years. Routledge, London. 

9. Winston, J. and Tandy, M. (2002). Beginning Drama 4–11 – 2nd edition. David Fulton, London. 

10. Winston, J. (2000). Drama, Literacy and Moral Education 5–11. David Fulton, London. 

11. Winston, J. (2004). Drama and English at the Heart of the Curriculum. David Fulton, London. 

12. Zipes, J. (1995). Creative Storytelling. Routledge, London.

Appropriate support
From the outset drama teachers should work together and where possible partnerships should be created whereby one person already has some experience of using drama or is generally more confident about the idea.  Our experiences at Shenton show that it is important to have someone that you can:
· Plan, share and disseminate ideas with;

· Evaluate lessons with;

· Share your successes as well your mistakes with;

· Seek time to team teach with until you feel more comfortable;

· Use as a ‘model’ of good practice;

· Share resources with.

Learning Support Assistants (LSAs)
LSAs are another great source of support and hope!  Not only can an LSA provide you with help while you are teaching, he or she also helps to add value to the learning taking place.  For these relationships to be most effective, LSAs should be, where possible, informed of what is going to happen in the drama lesson before it takes place.  Take time to work together to look for ways in which LSAs can become actively and productively involved in the work. For example, they might take on the responsibility of:

· Modelling examples with the classroom teacher;

· Working in-role;

· Supporting ‘teacher-in-role’ activities by facilitating questions and answers;

· Shadowing more challenging pupils;

· Targeting and working with pupils with particular learning needs, ie SEN, G&T, BESD, etc;

· Actively participating in the work;

· Reinforcing and implementing the behaviour policy;

· Managing resources, eg sound/light effects. 

Pupils who might be experiencing difficulty during the lesson could work with the LSA on technical support, providing them with an alternative role and or responsibility.

A range of standard and accessible resources
A range of ‘standard’ resources should be made available to support the drama work.  These can be developed over time and will serve as a valuable resource across the Keys Stages.  A starter pack might consist of:
	Items
	Purpose/Use

	Sugar paper and pens
	· For recording pupils’ ideas/responses

· For pupils to record their own planning

· For collating ideas

	A whiteboard


	· For highlighting learning objectives where appropriate

· For annotating/illustrating examples

· For recording pupil feedback

	CD Player


	· For building/adding to atmosphere

· For recording/playing back soundtracks created by pupils

· To settle or energise the class

	Props: walking stick/bag/suitcase/box/blanket/rope/shells/jewels, etc
	· To help add meaning to a character/situation.

· For reinforcing meaning for EAL pupils

· To develop pupils’ understanding of theatrical effects and the impact of these in performance

	Costume: hats/shawl/cloak/jacket, etc


	· For reinforcing character references

· To supports pupils’ understanding in selecting visual aids to define character

· To supports visual/kinaesthetic learners

	Material: saris/netting/blankets/bed sheets, etc
	· To create symbolic or abstract meaning 

· To encourage comment on the value/purpose of theatrical effects

· To make creative use of material in pupils own work

· To support visual/kinaesthetic learners

	Music: classical/world/popular/contemporary/mood and environmental sounds, etc
	· To help create atmosphere/mood

· To helps build context

· To support aural learners

	Puppets: hand/sock/finger/stick, etc (which could be made by the pupils)

Masks: (which could be made by the pupils)
	· For developing artistic use/value of puppets/masks in performance

· To encourage creativity in the designing/making/use of puppets/masks in pupils own work

· To provide protection for less confident pupils, ie the audience focus in on the puppet/mask rather than the puppeteer/performer

	Lighting (this could include basic effects created with torches)
	· To Introduce the way in which lights can be used to add meaning/atmosphere to a situation, etc

· To develop pupils’ ability to discuss/respond to theatrical effects


Other useful resources that you might want regular access to, but are more likely to be used across the curriculum, are:

	Items
	Purpose/Use

	OHP
	· For presenting images to the class

· For annotating poems/letters/images, etc

	Digital video/camera 
	· For recording pupils’ work or to give opportunity for pupils to evaluate their own or others’ work.

· For presenting pupils’ work for peers/other members of staff/parents

· For use in performed work

	Instruments
	· For pupils to create their own sound tracks

· To add to mood/atmosphere

· For use by the teacher to signal the beginning, end or a change of activity

	Laptop computer and projector
	· To create PowerPoint shows of pupils’ work, ie captioned still images/creative writing/Internet research to support scheme of work, etc


Resource 3: Favourite drama games at Shenton

Nursery and Reception

Grandmother’s Footsteps
A player is selected to be ‘Grandmother’ and faces the wall at one end of the room, while the remaining players stand at the opposite side of the room facing ‘Grandmother’.  The object of the game is for one of the players to reach ‘Grandmother’ or something belonging to her, ie a scarf, without her seeing. ‘Grandmother’ can turn around at any point during the game and send the individual back to the start if she sees him or her moving.  To avoid disagreement, remind the players that ‘Grandmother’ is always right! 
Skills: concentration/stillness/listening/awareness/risk-taking/observing

Themes: risk/hunting/playing the objective

Follow My Leader
A player is selected to be the leader.  The remaining players must follow/copy everything that the leader does.  This game can be played standing in a circle or by moving around the room.

Skills: concentration/mirroring/leading/observing/joining in with a group/

Themes: followers/leadership

Years 1–2

The Serpent’s Grip
Players stand in a circle.  The game begins with a volunteer who makes eye contact with someone else across the circle and then calls out the person’s name.  As soon as the volunteer has done this he or she must move across the circle towards the person like a serpent, with accompanying sound effects.  This player in response must make eye contact with someone else and call his or her name before moving into the circle. If he or she  fails to do this before the player moving across the roomcatches them, they are caught in the ‘serpent’s grip’ (players hands around shoulders) and must sit down while the player  selects someone else in the circle to make eye contact with.

Skills: improvisation/physical creativity/eye contact/concentration

Themes: threat/power/enemy 

Keeper of the Keys
The players sit in a circle. In the middle of the circle is a bunch of keys.  One player volunteers to sit in the centre of the circle and becomes the ‘keeper’ of the keys.  The ‘keeper’ is blindfolded.  The teacher indicates in silence to an individual sitting on the outside to try and remove the keys without the ‘keeper’ hearing them.  If the keys are taken, the ‘keeper’ can remove the blindfold and chase the ‘thief’ around the outside of the circle.  The ‘thief’ must run one lap of the circle before returning to his or her seat.  If the thief is caught then he or she becomes the ‘keeper’. If the ‘thief’ is not caught, then the ‘keeper’ returns to the circle to begin the game again.

Skills: speed/heightens senses through sight removal/physical control 

Themes: stealing/guarding/protection 

Years 3–4

Captain’s Coming
The teacher introduces her/himself as the ‘Captain’.  He or she then explains a series of commands (see below).  Each ‘command’ has an action to which the players must respond.  The player who responds last or carries out an incorrect action must sit out from the game.  The game continues until there is one player remaining.
	Commands:
	Activities:

	Port
	run to the left of the space

	Starboard
	run to the right of the space

	Stern
	run to the rear of the space

	Bow
	run to the front of the space

	Captain is coming
	salute

	Scrub the decks
	get on your hands and knees and scrub the deck

	Man over board


	hold your nose with one hand and wave your other hand in the air as you sink

	Man the rigging
	climb a rope ladder

	Man the cannons, the Spanish are coming
	get down on one knee and aim the cannon


Extension: You could develop the game by adding the condition that the children must only move if the Captain gives the instruction, ie Captain says, ‘Man over board.’  If someone moves without the Captain having said so they are out.

Skills: concentration/speed/physical agility/following instructions

Themes: authority/control/introducing subject specific vocabulary

Chinese Whispers
The players sit in a circle.  The teacher explains that he or she is going to pass a message on to the player sitting next to him or her.  The message should be whispered so others do not overhear.  The player who was sitting on the other side of the teacher and the last to receive the message should then reveal out loud what the message was.  While the message is passed around, everyone must remain silent.

Skills: concentration/listening skills/

Themes: gossip/rumour/secrecy 

Years 5–6

Fox and Rabbit
 All players find a partner and find a space standing facing each other with arms outstretched and joined so that there is a space, or ‘hole’, fenced off by the arms and bodies of the pair. This ‘hole’ is a rabbit hole where rabbits can be safe from foxes. One pair volunteer to be ‘fox’ and ‘rabbit’. The ‘fox’ chases the ‘rabbit’, who finds safety by climbing in to one of the ‘rabbit holes’ made by another pair of players, so that the ‘rabbit’ now faces one of the players making the ‘hole’. The player who faces the rabbit’s back, becomes the new rabbit and must run! If the fox catches the rabbit they immediately switch roles.

Extension: Pairs decide whether their ‘hole’ will be open or closed to rabbits. The decision is not revealed until a rabbit seeks entry, at which point the pair either close their arms together or keep them open. Once rabbits learn which holes are closed, pairs can randomly change their decisions.

Skills: co-operation/

Themes: outsiders/threat/place of safety/

Sword and Shield
The objective of the game is to develop agility and physical strategy and as an ice-breaker for working with Shakespeare. Pupils work in pairs. Each player uses one hand as a shield, which is held, palm outwards, behind the back. The other hand is used as a sword. The object of the game is to strike your partner’s shield with your sword as often as possible. Because the shields are hidden players have to lure and tease partners into revealing their shield. The contest begins with drawing swords and uttering suitable Shakespearean challenges, eg ‘Come not between the dragon and his wrath‘or ‘Thou Liest, Thou Cheating Monkey Thou.’
Skills: physical agility/focus/concentration 

Themes: opposition/enemy/conflict

Resource 4: Making Sense of the Primary Strategy Drama Objectives

	Making Sense of the Drama Objectives

	Whole School Drama Objectives
1. To provide meaningful and relevant contexts for our pupils to learn in

2. To encourage our pupils to become actively involved in their learning

3. To provide opportunities for our pupils to express themselves in all aspects of their learning

4. To build confidence and raise self-esteem

5. To create opportunities for our pupils to work positively with difference

	Primary Drama Objectives
	Practical Strategies
	Local Examples of Planning

	Year 1 term 1 

4. To explore familiar themes and characters through improvisation and role-play, eg using story boxes and bags of props to create characters
	1. Provide pupils with a variety of stimuli material to encourage engagement with the story, ie objects/pictures/sights/sounds/smells

2. Use ‘Teacher-in-role’  

3. Use mime to explore the key actions within the story


	Goldilocks and the Three Bears
– Provide the class with three objects: a wooden spoon, a teddy bear and some porridge flakes.  Using each object in turn explore what story they might be associated with.

–Teacher-in-role as Goldilocks explains that her mother has told her not to go into the woods alone.
– The class create the woods using their bodies to shape the trees.  Once complete invite the group to consider what sounds Goldilocks might hear in the woods as she walks through alone.  

–Teacher-in-role as Goldilocks walks through the woods created by the class.  When he or she moves towards a pupil, the pupil should deliver his or her sound.  As he or she moves away the pupil should become quiet. 

– The whole class mime Goldilocks going through the house, ie entering the strange house/creeping inside/exploring the kitchen/trying out the porridge, etc.  The pupils follow the teacher’s lead.

 –In groups of three, create a still image of the three bears’ reactions to either the incident of the empty bowl or the broken chair, or upon finding Goldilocks asleep in baby bear’s bed.

	Year 1 term 2 

8. To act out own and well-known stories, using different voices for characters, eg using drama techniques to portray characters and motives
	1. Select the key moments from stories and create still images of them

2. Introduce the use of puppets and or masks for pupils to experiment with alternative voices

3. Work in pairs or as a whole class to sculpt each other into a particular character
	The Three Billy Goats Gruff

– Read the story. Recap on the key points.  What was the most frightening moment in the story?  What moments of bravery were there?

– Create still images as a whole group to reflect these.

– List other feelings and emotions associated with the story, eg fear, confidence, curiosity and bravery.  How might a character’s movements change to match with their emotions?  Get everyone to walk as if they are feeling brave; to look for something as if they are feeling nervous; to cross the bridge as if they are feeling confident.

– Ask the class to consider how they would feel if they came face to face with the troll? What might the troll look like/sound like?

– While sitting in a circle ask each pupil in turn makes a face like the troll’s. In turn they must make their face to the person sitting next to them who then copies the face before showing their own. This is repeated until everyone has shared their expressions.

– Work with a partner to sculpt an image of the troll.  Next add movement to the sculpture.  Then add voice:  Who’s that trip trapping across my bridge?’

– Teacher-in-role as troll.  The pupils have to try and persuade the troll that they should be allowed to cross the bridge. 

	Year 1 term 3 

12. To discuss why they like a performance, eg talking about effective features of dramatic performance such as voice, gesture, movement
	1. Introduce the role of the audience, encouraging pupils to watch own and other’s work closely

2. Build in reflection and evaluation time

3. Take the time to question pupils in response to what they have seen.  For example, what they liked and or disliked about a person’s voice and why? How did it make them feel?
	The Litter Bug
– Teacher-in-role as Bolter the Badger. Bolter explains that he has been having problems with litter in the forest. Bolter goes on to recall the dream he had about the strange figure that was made from swirling rubbish and wonders to himself what it all means. As Bolter falls asleep…
– Music begins. The teacher comes out of role and from the pile of rubbish set out at the beginning of the lesson around Bolter’s home a puppet is made in front of the class.  

– Teacher narrates Bolter’s dream: ‘The skies began to darken/the wind began to rise/leaves shook on the trees/piles of rubbish started to lift off the floor and into the sky/they started to whirl and swirl and began to stick together/as they stuck together, a strange face began to emerge, etc. 

NB:  Head, eyes, nose, mouth and ears, etc should be pre-made before the session and mingled among the rubbish.

– A puppet comes to life from the rubbish; it briefly flies around the children’s heads (like a ghost) and then disappears. 

–The puppet from the dream is brought into the space and the class are given the opportunity to explore and reflect on it in more detail: what is it made out of?;  what does it make you think of? how does it make you  feel?

– Give those interested the opportunity to work the puppet and see how this changes its presence.

– Ask the class to consider what effect this had on them as the audience while they were watching the scene.

	Year 2 term 1 

16. To adopt appropriate roles in small or large groups and consider alternative courses of action, eg developing a plot and characters from a text, image or artefact  
	1. Create opportunities for pupils to imagine themselves differently. They might become a character from a story, someone in history or someone in a given picture/piece of text, eg a scientist or reporter

2. Use thought-tracking to explore the private thoughts of a character

3. Offer pupils a variety of stimuli designed to create imaginative responses eg a letter. Who wrote the letter?  Who was it written to?  What events took place before the letter was written?  How did the person feel while writing the letter?  Where were they when they were writing it?


	Florence Nightingale

– Use a poster of an army hospital to stimulate words and phrases in response to the picture.

– In groups of four create a still image to show wounded soldiers in care.

– Explore how adding bandages to the soldiers in the images alters the audience’s response eg making their injuries more believable.

– Thought-track soldiers in the images.

– Read a letter written by one of the soldiers to Florence Nightingale thanking her for her work and kindness in treating him.

– Teacher-in-role as Florence Nightingale. The teacher enters with a lantern. She describes the type of work she does and why.  She speaks about the letters she receives and how these help her carry on with her work.

– As a group, discuss what else you might want to know about Florence Nightingale.  

– In pairs think of a question you would like to ask her.  Listen to the questions and agree on five to ask her.  

– Ask for a volunteer to play the role of Florence Nightingale during the hot-seating activity, while the remaining members of the group ask the questions.

	Year 2 term 2 

20. To consider how mood and atmosphere are created in a live or recorded performance, eg comparing two short video extracts, choosing words to describe effects of costumes, set, lighting and music  
	1. Experiment with light to add to or alter atmosphere.  Torches are a simple but effective means of creating dramatic change, focusing attention or adding new meaning

2. Introduce a range of coloured gels for work with the torches.  Experiment with the moods that can be created by using particular colours

3. Play a range of music over selected images and or action that pupils have created.  Talk to the audience about how this changes what they see and or feel
	 Red Riding Hood

– Create a list of sounds, objects, animals and feelings associated with a forest.

– What might a young girl alone in the forest be most frightened of hearing? eg  owls/footsteps/birds screeching, etc? Experiment in creating some of the sounds.  Teacher and pupil to model.

– Consider from a range of instruments which ones might help to build an atmosphere of tension.  Experiment with sounds.  Teacher to orchestrate.

– Provide pupils with a range of different colour gels.  Use torches to shine through and look at the effects that the colours create.  Suggest different emotions to the group using a series of flash cards, eg  danger or joy.  Ask them to select a colour that might help show this to the audience.

– Use lights (pre-set) to create the effect of sunny woodland area, which changes to dark.  Pupils to take position in the space and experiment with how the movements and actions of Little Red Riding Hood might change as the light changes, eg skipping turns into a fast nervous walk or stopping to look at and or smell flowers turns into stumbling footsteps.

– Digitally record the scene (incorporating sound effects, lighting and movement) to play back and reflect on the creation of mood and atmosphere.

	Year 2 term 3 

24. To present parts of traditional stories, own stories or work from different parts of the curriculum for members of their class, eg deciding which parts of a story to dramatise and developing a polished presentation of a key moment
	1. Pupils are given cue cards with key moments from a story and/or key features of a topic.  They could create still images to interpret and communicate their understanding

2. Pupils work in-role as narrator to link the images

3. Photographs from the practical work could be used on PowerPoint as a backdrop to support and/or inform the presentation
	The Fisherman and his Wife (see Resource 2 for version used)

– Teacher-in-role as the Fisherman explaining about his wife’s constant wanting and wishing. 

– In pairs the pupils should decide on one wish which they think the fisherman would make if he were given the chance by the fish.

– Teacher-in-role as the fish makes comments on each of the pair’s wishes.  

– As each pair approaches the fish and makes their wish, the fish will decide whether or not the wish should be granted.  Each pair must be prepared to be questioned by the fish as to how and why the wish was made. Encourage each pair to consider how they will present themselves to the fish, using facial expressions, voice and gesture.

– As the story progresses each of the characters in the story change.  Ask the class to consider the ways in which the characters change.  

– Each group of three are given a character of either THE FISHERMAN’S WIFE, THE FISHERMAN OR THE FISH. Together they must create three still images to show how their given character changes from the beginning of the story, in the middle and by the end of the story, eg Fisherman’s wife - 1. fed up/2. bossy/3. miserable.

– Present each group’s work to the class and encourage those watching to provide evidence to support the change in each of the images and what the change might have been caused by.

– Ask two pupils who had created an image of the fisherman and the fisherman’s wife at the end of the story to come and make the images again in the chairs provided. 
– Thought-track both characters.   Support pupil responses with ‘thought bubbles containing the following sentence starters: ‘I wish . . .’ /’I hope . . .’ /’I should never have . . .’/’If only I had . . .’

	Year 3 term 1 

28. To present events and characters through dialogue to engage the interest of an audience, eg acting out a dialogue between two characters, bringing out the differences between them
	1. Hold a meeting to explore the different perspectives on a important issue or decision,  eg electing a new leader or finding out who is brave enough to fight the Serpent King

2. Create opportunities for pupils to write in-role eg a diary entry or a letter that could be read aloud, or for them to script a scene from improvised action

3. Create a soundtrack to accompany a series of still images or an environment, eg a market place/village life


	Find Me a Leader
– Teacher to set scene of an imaginary village. Provide them with a map outline of the village.  Explore the areas identified on the map before beginning to recall the types of people in the village as well as the types of jobs that had to be undertaken in the village.

– As teacher narrates the class create life in the village. He or she explains that the leader of the village has been taken seriously ill and has commanded that a new one be elected.

– Discuss qualities of leadership.

– A meeting is held to elect a new leader. Teacher-in-role as an elder and pupils as villagers.

– After the meeting create a giant role on the wall to explore characteristics of a suitable leader for the village.  Use this to create a leader for the village.

– LSA in-role as villager explains in a panic to the class that something has been spotted on the other side of the village’s hill.  She tells them that has two eyes, smoke and fire appear to be coming from out of its nose, and it’s making a terrifying noise.  They must fetch our leader who will know what to do.

– In pairs script dialogue between two villagers arguing over who the new leader should be.  Present scenes.

	Year 3 term 2 

32. To identify and discuss qualities of others’ performances, including gesture, action, costume, eg responding to a live or recorded performance by selecting dramatic features for comment
	1. Identify how a character conveys particular emotions, eg how does their body or facial expression change to show that they are feeling alone?

2. Look at how particular characters respond to each other in the performance space, eg are they close together or do they move away from each other?

3. What do the costumes say about each of the characters?
	Theatre Visit – Palace of Fear by Philip Osmet

– Class discussion of responses to performance focused on favourite/least favourite images or moments.

– Discuss how theatrical effects, eg light, costume and sound, were used to create their favourite moments.

– Design an additional room with an alternative fear in it which could have been used in the story.  What sounds might you hear in this room?  Where would you position the central characters in this scene?  What are your reasons for this?

– Write a review of the play based on a differentiated writing frame which explores the content of the scenes, the use of light, the use of sound, costume design and what effects these had on the audience.

	Year 3 term 3 

36. To use some drama strategies to explore stories or issues, eg working with different techniques to explore key aspects of relationships or situations
	1. Introduce the ‘story stick’ to create opportunities for pupils to recount what they know about the story

2. Teacher to narrate the story while pupils act out events

3. Create opportunities for pupils to inform, persuade or convince another character, eg teacher-in-role


	Sleeping Beauty
–In a circle, the teacher starts the story of Sleeping Beauty and passes the flax to the next person in the circle, who continues from where the teacher left off.  By the time the flax is passed once around the circle, the story needs to end.  If a pupil doesn’t know what to add, he or she can pass by saying ‘and then . . .’

– Pupils walk through the room. As the teacher calls out various phrases, they quickly make individual images (eg witch, princess, king) or collective images (castle, secret tower, forest of thorns).

– Pupils to work in-role as ‘good fairies’ who have been invited to the child’s Christening.  The teacher asks all to consider what they are fairies of (eg fairy of the forest, the stars, nature), and what gifts they will bring based on where they are from.  Pupils work in pairs to generate ideas and each draws an individual gift on a piece of paper.

–The teacher places a ‘crib’ (can be represented by a table with a cloth on it) in the centre of the circle.  Ask the class what it would be like to be childless for years and then to suddenly and unexpectedly be blessed with a child.  How might that affect the way you look after and raise that child? 

– Teacher-in-role as the King. ‘Welcome.  We are blessed.  For years there was no one to laugh in the halls of the castle.  Now our daughter will be everything for us and will inherit the Kingdom.  Out of respect, we’ve asked for your advice and for gifts so that the child will grow up healthy.  For the first time, you are all here in the castle together.  It is time to give the gifts.  Please tell us what you are the fairy of and place your gift in the crib.  (Pupils do so.)  Thank you good friends.  We are blessed with your gifts.  What can you say to us as parents?  What can you advise us?  What is it to be a good parent in your wisdom?  (Pupils to offer advice) I thank you for your words.  We are ready to eat.  You can see the golden plates in front of you.  I regret that there is one of you, the Fairy of the Thorns, whom we could not invite as we have only silver plates left.  Out of respect we did not invite her.’

	Year 4 term 1 

40. To comment constructively on plays and performance, discussing effects and how they are achieved, eg watching plays written in class and comparing effects achieved by different groups
	1. Ask pupils to consider how different lighting effects made them feel and why

2. Did they notice what sounds were included in the performance?  How did this make them feel?  Why?

3. What sorts of movements did the different characters use? How did these alter and/or effect their understanding of them?


	The Tempest
– Watch the animated tale of the Tempest.

– Focus the class’s attention on the storm scene at the beginning of the play.  How was it created?  What effects were used?

– Watch the storm scene from a live recording from a production of The Tempest.

– In pairs discuss initial responses under the headings of SOUND, LIGHTING and MOVEMENT. 

 – Feedback ideas to the rest of the class.  Teacher to illustrate comments on the whiteboard and discuss in relation to what effect the director wanted to have on the audience and why.

	Year 4 term 2 

42. To develop scripts based on improvisation, eg filling out brief notes, expanding on key words as the basis for script writing
	1. Set up a meeting with pupils’ in-role so as to generate ideas for script-writing later on

2. Allocate particular roles in which pupils are to create dialogue for, eg a news reader, a reporter, and a witness to a serious event

3. Provide the class with a range of stimuli to support their understanding of a particular issue and help them to engage with the material
	The Drought
– Present class with PowerPoint slides to introduce images of countries experiencing drought around the world.  Use images to highlight the effects of dry, cracked soil, failed crops, empty rivers and lakes, ie famine.

– Discuss responses to the images.

– Whole class meeting with Teacher-in-role as farmer and pupils as other villagers.  The farmer tells of his/her worries about the rains which have not come this year and how his animals are suffering.  The farmer invites others to share their problems while encouraging people to consider what action might be taken to support each other.

– In groups of varying sizes create a still image to show the effects that drought is having on the villagers.  The images should demonstrate not only the problems caused by the drought but also the villagers’ emotional response what his happening to them.

– In groups of four imagine yourselves as news reporters at home in Britain.  Write a short script of a news broadcast to highlight the key issues and what effect the droughts are having on the people.  Each scene may include witness or first-hand accounts.

	Year 4 term 3 

47. To create roles showing how behaviour can be interpreted from different viewpoints, eg presenting characters as they might see themselves, then as others see them
	1. Explore what a character is thinking through the convention thought-tracking

2. Hot-seat a character to get to know how they are feeling or why they are behaving in a particular way

3. Create alternative scenarios for a particular character to respond to
	Bullying

– Teacher to narrate the setting up of the playground environment.  Pupils to mime actions as descriptions are given.

– Develop by creating a soundtrack of the playground environment – laughter, cheering, screams, rhymes, clapping, etc.

– Thought-track some of the characters in the scene (they might want to incorporate a dilemma that they have been faced with within this scene).

– One character’s dilemma is selected from the group to focus on. The group make a circle around the chosen character.  He or she is hot-seated by the rest of the group.

–In small groups create a still image to represent the dilemma. The audience should decide as to how each of the images might be altered to help solve the dilemma. Additional characters might be added or some taken away.

– Use oral captions, which offer a single piece of advice, to accompany each of the altered images.

	Year 5 term 1 

51. To perform a scripted scene making use of dramatic conventions, eg using and interpreting stage directions to enhance performance
	1. Use thought-tracking to explore the private life of the character and/or realise subtext

2. Present two scenes, both have the same lines but one script has had its stage directions removed.  Discuss what effect this has on the actors in the planning process and the performed scene

3. Use still image to help crystallise the meaning, understand character, motive and intention within a given extract
	Macbeth – The Witches’ Brew

– Teacher to introduce the script extract (Act 4, Scene 1) on the OHP and read it aloud to the class.  Then he or she asks each of the group to read in turn up to the next punctuation mark in the text.  Continue until the poem has been completed.  Select particular lines and experiment with different ways of delivering them.

– Ask the class to begin to picture the witches.  What do they look like and move like?

– Share images of witches in past productions taken from www.rsc.org.uk (on paper, OHT or as data projections), then discuss what is revealed about the characters.  How might this inform their own role work.

– Teacher to model the first stanza with all the pupils responding to and copying the pace, pitch, tone and accompanying actions. Repeat until the whole class is feeling comfortable and confident to devise their own responses to given extracts.

– Divide the class into groups of five with a section of the remaining script to work with.  From this pupils are to create a simple moving image to show how the witches look and behave.

– In groups read through the script and experiment with alternative ways of delivering the text.  Are all the lines spoken together?  Is the text divided? What effect do you want to create?  What tone of voice are you using?

– Share each group’s work.

– Ask the audience to provide positive and constructive feedback with targets for development.

– Once pupils have been given time to respond to their targets, create a whole group interpretation of the extract.

	Year 5 term 2 

54. To reflect on how working in role helps to explore complex issues, eg sustaining work in role to explore issues from different social, cultural or historical perspectives  
	1. Compare and contrast still images.  Thought-track particular characters within the image.  Add captions to highlight or signal particular events, emotions and or feelings

2. Created a guided tour of a particular environment to help build context and establish a deeper understanding and appreciation of time, space and character, drawing on all of the senses

3. Teacher to work in-role to introduce complex characters and situation


	The Little Match Girl by Hans Christian Andersen (see Resource 2 for version used)

– Ask everyone to find a partner.  Then label them selves ‘A’ and ‘B’.  ‘A’s are to make  two small circles in one half of the room while the others form two small circles in the other half.  ‘A’s are given a picture of a warm indoor space; the other is of a cold outdoor space from the story.

– Describe the environment of the picture – whether it is indoors or outdoors, warm, inviting, freezing, deserted, or cosy. 

– Pupils return to their partner and in turn they are going to take each other on a ‘guided tour’ of the environment that they have been exploring. Stop the work after three or four minutes and ask for some volunteers on the tour to describe what they have experienced and how it has made them feel before swapping over and repeating the exercise for the other environment.

– Pupils to return to their original groups and recap on the image.  Create a still image to show who might inhabit the space and what activities they might be engaged in.

–As each group presents their image invite one volunteer to work in-role as the little match girl.  Ask the audience to place where they think she might be, eg how near or far is she to the people; where is she looking, etc.

– Teacher-in-role as the councillor at the meeting, who reveals to the class (who are working in-role as townspeople) that their town has been entered for the prettiest town in Denmark competition and that they need to think of ways of cleaning up the streets (meaning getting rid of the beggars).  The councillor’s tone should imply little thought for those who are homeless and take interest only in winning the competition.  He or she suggests the idea of building workhouses.

	Year 5 term 3 

57. To use and recognise the impact of theatrical effects in drama, eg describing and reflecting on style and genre in performances  
	1. Explore the symbolic power of significant objects, props or costume in the performance space, eg a pile of empty cardboard boxes/blankets to explore the issue of homelessness

2. This work could be extended by using sound within the space eg a storm to suggest unrest or light, a red light, to suggest danger

3. Explore how the space can be altered by the way an actor or actors are positioned
	The Homeless

– In the room is a pile of empty cardboard boxes, a blanket and various bits of rubbish.  The objects are lit with a cold blue light. The class enter the space and sit on the floor around the objects.  They are asked to explain how the space makes them feel and what the can tell about the space from what is in it.

– Teacher-in-role as a homeless person who talks only about the cold and the hunger.

– In groups of four or five, pupils create a still image of different stages of the day for this homeless person.

– Thought-track one or two of the characters in each of the images.  

– In pairs discuss one object that the homeless person keeps with them at all times.  Draw the object on a piece of paper.

– In groups of four select one image to create the moment in which this object was given, found and/or made (the improvised scene should last no more than a minute).

	Year 6 term 1 

61. To consider the overall impact of a live or recorded performance, identifying dramatic ways of conveying characters’ ideas and building tension, eg evaluating different performances of an adaptation of a classic text
	1. Explore how different theatrical effects impact on your understanding of context, setting and character

2. Ask pupils to identify significant moments within the performance and give reasons to support their answers

3. Create a role on the wall for the central character.  On the outside of the body find evidence from the performance to support your understanding of character.  Use quotes to support this where appropriate


	Theatre Visit – Macbeth
– Discuss how tension was created during the opening scene.  Which theatrical effects were used and how did they add tension to the atmosphere? Consider the use of lights, set and sound.

– In groups of four pupils create their own set design on OHT for the opening scene and present their ideas to the rest of the class using the OHP.  

– In music pupils are given the opportunity to create soundtracks using percussion instruments to help support their understanding of the characters Macbeth, Lady Macbeth and/or the three witches.

	Year 6 term 2 

64. To improvise using a range of drama strategies and conventions to explore themes such as hopes, fears, desires, eg drawing on shared text to explore emotional tension at key moments in a story  
	1. Use ‘conscience alley’ to explore what is going on inside a character’s mind as they are faced with difficult decisions and choices

2. Use ‘collective voice’ to explore the different sides of and feelings within a given character

3. Create a physical time-line to show how a character’s emotional state changes throughout the narrative
	Carrie’s War by Nina Bawden
– Explore Carrie’s feelings through the different stages of the story.  How do these change over time?  Create a physical time-line (in groups of six) showing how Carrie’s feelings change (her  hopes and fears, etc) from waiting at the train station to the last images of the village as she and Nick return to Glasgow to be with their Mother.

– Prepare given characters in groups of three or four to hot-seat. One person is selected from each group to work in-role as one of the following characters: Carrie, Nick, Mr Evans, Aunty Lou, Hephzibah, Albert, or Mrs Gotobed, while others in the group help to prepare the character for questioning.

– Use montage and still image to explore how the war affects Carrie (Miss Heart) and Nick (Master Head) differently during the story.

– Use ‘conscience alley’ to explore the moment when Carrie throws the skull out of the window and or returns to Druid’s Bottom as an adult not knowing who survived the fire.

– Watch the video of Carrie’s War.  Evaluate how the characters’ ideas are conveyed and how tension is built, exploring the use of music, camera angle, lighting and editing.

	Year 6 term 3 

67. To devise a performance considering how to adapt the performance for a specific audience, eg scripting and performing a drama to present to a community audience or other year groups
	1. Consider how you might adapt the language within a text for a younger audience to understand

2. Consider creating a piece of work to show to pupils in the early years, perhaps using puppets or masks

3. Explore issues which are relevant/meaningful to pupils’ own experiences.  Look for ways in which to involve the community, eg stories passed down/advice from elders/a visiting speaker
	Performance for Yr 3 – How Ganesh Got His Elephant Head

– The class identify the key story moments in the story, acting it out as the teacher tells it.  Pupils should create both character and setting. Encourage discussion on why this is important for their Year 3 audience.  What effect would it have?

– Introduce the puppet of ‘Parvati’, earth mother, wife to Shiva, god of creation, mother of ‘Ganesh’, god of wisdom. The teacher models how to use the puppet beginning by reading a letter from her husband Shiva.  The letter talks of his work of creating and destroying the Universe: of sea journeys, creating new lands, fighting battles with monsters, dancing on the world to keep it turning, which keeps him away for years on end.  Parvati explains to the audience that she is lonely and in need of company.  

– Discuss what effect the use of a puppet would have in engaging and sustaining the interest of the Year 3 audience. 

– In groups of four create a still image to reflect Shiva at work and what keeps him away from home.

– In pairs create a short mime of Parvati creating and shaping the clay into her son Ganesh.  Describe in-role how Parvati feels as she sculpts.
– Divide the class in two, with half sitting behind the image of Parvati and the other half sitting behind the image of Ganesh.  Each half is going to take on the collective role of the two characters.  What questions might Ganesh ask his mother about his father? 

– In groups of four create a short mimed sequence of no more than 30–40 seconds which explores what Ganesh dreams of doing with his father Shiva.  What activities would they share?  How might this be shown?  Each group is to show their work in a continuous carousel set to music and in slow motion to enhance movement and action. 


Resource 5: Tudors at Sea – an exemplar scheme of work

This resource is included because we have made various references to it in Improve Your Primary School Through Drama. It is also an example of what a scheme of work in drama looks like in Shenton School. The cover sheet may serve as a useful guide to setting out the plan for other schemes. 

	Tudors at Sea

	Year 4.2



	Rationale: This drama was developed in order to create interest and support pupils’ understanding of Tudors at Sea.  The activities were designed to build on prior knowledge from their history lessons, and also to deepen and enrich their appreciation of this period in history. The work focuses in particular on Sir Francis Drake and events that took place on the Golden Hind.  It was also intended that the drama would create a springboard for pupils to engage in an extended creative writing activity stimulated by the storytelling event.

	Potential Learning Objectives: 

1. To support and build on pupils understanding of the Tudors at Sea through dramatic activity.

2. To provide a creative context to improve and develop pupils creative writing.

3. To develop understanding and empathy for others in challenging or unfamiliar situations.

	Drama Objectives for Year 4 
	Examples from ‘Sir Francis Drake’

	Year 4 term 1 

40. to comment constructively on plays and performance, discussing effects and how they are achieved, eg watching plays written in class and comparing effects achieved by different groups
	Activity 4: Recording dramatic activity on video or as a series of digital images. Play back to pupils to comment and reflect on their work, including the characters and events that emerged from life at sea for the Tudor explorers

	Year 4 term 2 

42. to develop scripts based on improvisation, eg filling out brief notes, expanding on key words as the basis for script writing
	Activity 5: Opportunities for script writing based on story headings or events in the story

	Year 4 term 3 

47. to create roles showing how behaviour can be interpreted from different viewpoints, eg presenting characters as they might see themselves, then as others see them
	Activity 2: ‘Teacher-in-role’ to demonstrate different characteristics of Sir Francis Drake

Activity 3:  ‘Sculpting’ characters based on pupils’ assumptions as to why Tudor sailors might have wanted to go to sea. ‘Thought-tracking’ sailors’ responses at having been selected to go to sea, Exploring how others might have viewed these responses

	NLS Ref: 

Text Level Work: Fiction and Poetry

Writing composition

Term 2 TW10 to develop use of settings in own writing, making use of work on adjectives and figurative language to describe settings effectively;

Term 2 TW12 to collaborate with others to write stories in chapters, using plans with particular audiences in mind.

Non-Fiction

Reading comprehension

Term 2 TR15 to appraise a non-fiction book for its contents and usefulness by scanning, eg headings, contents list, etc.
	Other curriculum refs: History

· Tudor Explorers

SMSC

·  Loneliness, being without friends

·  Empathy for those in different circumstances

·  Qualities we admire



	Resources: 

1. Sugar paper and pens

2. Digital camera/laptop/digital projector

3. Props – ruff/map/telescope

4. Headlines x 5

5. Story titles x 5


	Opportunities for group work: 

· Whole class

· Independent

· Pair work

· Small group work

· Mixed ability

· Mixed gender

· Ability groups

	Subject-specific vocabulary: 

CHARACTER/STILL IMAGE/MIMED MOVEMENT/NARRATION/MOOD/ATMOSPHERE/TENSION/STIMULUS/BRAINSTORM/TEACHER-IN-ROLE/OUT OF ROLE/PLANNING/GESTURE/POSTURE/RESPONSE/REACTION/THOUGHT-TRACKING/PERFORM/PERFORMANCE/PROPS/MIME/COMMUNICATION/ MEANING/IMAGINATION/FACIAL EXPRESSIONS/CAPTION/SOUND EFFECTS/SCULPTING

Other:

TUDORS/EXPLORERS/PORT/STARBOARD/CAPTAIN/SCRUBBING/CANNONS/SPANISH/EXPLORER/ADVENTURER/AZTEC/HERO/SCURVY/LASHES/ARMOURY/RIGGING


Sir Francis Drake – Sequence of Drama Tasks
Task 1: Captain’s Coming!
Explain to the class that they are going to play a game which will help them prepare for the drama work.  Explain that each ‘command’ has an action, which they must respond to.  The person who responds the slowest or carries out an incorrect action must sit out from the game.  The game continues until there are one or two individuals remaining.
	Commands:
	Activities:

	Port
	run to the left of the space

	Starboard
	run to the right of the space

	Bow
	run to the front of the space

	Stern
	run to the back of the space

	Captain is coming
	salute

	Scrub the decks
	get on your hands and knees and scrub the deck

	Man over board


	hold your nose with one hand and wave your other          

hand in the air as you sink

	Man the rigging
	climb a rope ladder

	Man the cannons, the Spanish are coming
	get down on one knee and aim the cannon


Task 2: The most famous sailor of them all!
During this activity explain to the class that you are going to go into role as Sir Francis Drake.  You might want to signal this by using a prop, eg a ruff, a telescope or a map.

NB: Pupils might also want to see an image of Sir Francis Drake.  This could be shown after they have imagined what he might have been like in real life from what they hear.

Below is an example of what might be said:

‘During the reign of Queen Elizabeth I, there were many famous sailors but none as famous as me, Sir Francis Drake.  Intrepid explorer and great adventurer.  Like many young men, I wanted to go to sea and explore new lands.   I had wanted to be a sailor ever since I can remember and by 15 had already sailed as far as the West Indies.   In 1572 I sailed to Central America or the “New World”.  While I was at sea there were many riches to be gained, the Spaniards had destroyed the great empire of the Aztecs and were sending Aztec gold and silver back home to Spain.   What a perfect opportunity for me!  I attacked many Spanish ships and stole their treasure.  Some called me courageous, some called me a pirate.  What a life! With the money I made I planned a great adventure.  In 1577 I decided to sail around the world, which no one had ever done before.  My journey lasted four years.  On my return I wasn’t sure whether the Queen would like what I had done.  I thought I might have been executed as a pirate.   But Elizabeth treated me like a hero and I was made a knight.’

Ask the class to recall what information they have learnt from meeting Sir Francis Drake.   What words did he or others use to describe himself?  For example: a hero, a villain, a sailor, an adventurer, etc.  Write these up on the board as they are given.

In groups of three or four select three words to describe Drake from the examples given.  Rank them according to how you would most describe this man ie first a sailor, second a thief and third a hero. Once you have decided on this you must create a still image to communicate the different sides of this character.  Ensure that you provide pupils with examples of how this task might be approached and different images that might be created.  Ask for volunteers to model their ideas. 

Present and share each group’s work.

Possible extension: Invite the class to ‘hot seat’ Drake in order to develop their understanding of his characterand life. 

Differentiation: through questioning and teacher intervention.
Task 3: A sailor’s life!
Ask the class to consider what criteria Drake might use when recruiting his crew; what makes a good sailor for instance. In addition ask the class to consider why people might want to go to sea with Drake.

For example:

What Drake might look for:

· Strong

· Male

· Young/cheap labour

· Experience on board other ships at sea

· Particular skills in armoury/cooking/religious matters, etc

What crew members were looking for:

· Adventure

· Danger

· Money

· An escape from the law

Ask individuals to find a partner and then find a space in the room.  Ask them to label themselves ‘A’ and ‘B’.  ‘A’ is to help sculpt ‘B’ into a still image of someone wanting to join Drake’s crew.  Consider how you might present this character, giving thought to posture and gesture.  

Once the images are complete ask each pair to imagine that they have been given the opportunity to work on board the Golden Hind as part of Drake’s crew.  What thoughts might be going through the character’s head that you have created?  ‘A’ must thought-track ‘B’.  As you prepare for this task try to consider what hopes or fears the character might have for the journey:

‘They say there is treasure out at sea; I want to be rich.’

‘This is first time away from my family, but I know this is what I want.’

‘I hope I find a friend on board.’

Present and discuss responses. 
Task 4: Life on board the Golden Hind
a) Responsibilities



Once the class have completed the task, ask them what responsibilities they might have on board the ship.  Note these down on a large piece of sugar paper or up on the whiteboard.  Ask  each pair to join up with another pair.  Allocate each new group of four  an activity which they must present in mime only. 

For example: cooking, fishing, scrubbing the decks, looking after the cannons, raising the anchor, climbing the rigging, navigator (steering/map-reading)

b) Life at sea

1. Weather



– Wild storms take a life.

2. Disease



– Scurvy leaves sailors weak.

3. Crime and Punishment

– Stealing from the kitchen; ten lashes!

4. Food 




– Flying fish bring hope to the crew.

5. Entertainment


– Stories shared over sea monster sightings!

Divide the class into five groups.  Give each group a ‘headline’ from which to work from.  The group must create an image to accompany the headline.  Explain to the group that they can use sound effects to enhance the audience’s understanding of the image.

For example: sounds of the storm, wind, rain, groans, laughter, gasps, etc.

Task 5: Tell me a Story

Split the class into groups of five or six.  Each group is given the title of a ‘story’ from a sailor’s life at sea.  For example:

1. ‘The day we robbed the Spanish of their gold!’

2. ‘The day I felt most homesick!’

3. ‘The day I took what wasn’t mine!’

4. ‘The day we wrestled with a five-headed monster from the sea!’

5. ‘The day the storm nearly took our lives!’

Together they must work out three key moments in the story and write these down as bullet points.

1. Beginning

2. Climax/point of tension

3. End

While in the groups pupils must:

1. Decide who they would like to tell the story to? eg wife, family members, children, villagers, friends, etc.

2. Decide on the ‘context’ for the storytelling? eg at home in the kitchen, in the market, by a child’s bedside, in the tavern, etc.

3. What is the dominant ‘emotion’ of the storyteller(s)? eg reflective, scared, unhappy, excited, etc.

4. Decide who is going to have a go at telling the story. NB: This might be done with a partner.

During the storytelling the audience must listen ‘in-role’ as the given audience.  Therefore encourage the audience to consider the following:

·  How and where they might be sitting – by the feet of the storyteller, on chairs, in a huddle

·  How they are likely to react to what is being told to them – with fear, enjoyment, sadness

·  How they might interact ‘non-verbally’ with the storyteller and other audience members – shocking stares, sneering, accusatory

·  What questions they might want to ask the storyteller once his story is told –  ‘How do you feel now that you are back on dry land?’  ‘How did you escape the sea monster?’  ‘What do you want to now you are back?’  ‘How did Sir Francis Drake treat you?’

Extension:  Encourage pupils to consider which stories they thought were most effective and why. Ask if it felt different listening to the stories in different roles and if so why this might be.  Pupils can also reflect on the emotions raised within the drama and how this has affected their understanding of the sailors’ lives.

From here pupils return to the classroom to use the story headings used in Activity 5 as the basis for a creative writing exercise.
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